Developing a Syllabus

Course Structure

For educators who view teaching as an art, lesson planning and syllabus development are the most creative aspects of their work. The school year is a blank canvas, awaiting the hand, skill, and brain of the teacher-planner; the task of structuring, sequencing, and integrating literature and language tasks which will effectively develop Pre-AP skills in middle and high school learners is both a daunting and a thrilling prospect. 


Some Pre-AP teachers are asked by their school districts to incorporate certain pre-selected works into their curriculum; others have a wider choice of classroom texts.  Some Pre-AP programs have limited access to novels and other classroom materials; others are richly provided with such materials.  Although a wide choice of possible texts and a rich variety of resource materials make lesson and syllabus planning easier, teachers in nearly all circumstances can make use of the available materials to plan a skill-based, challenging, intriguing year for their Pre-AP students.

Though the concept of planning lessons a year in advance may be new or unfamiliar to some educators, the creation of a school-year syllabus can help the teacher in many ways.

· Estimating at the beginning of the school year how long each major activity and unit will take allows teachers to make sure that the students have time to practice all essential Pre-AP skills in the time allowed by the calendar .

· Thinking out the steps in a structured writing program a year in advance allows teachers to  plan and carry out a thoughtful, developmental sequence of writing skills and practice. 

· Teachers who know, in a general way, what kind of products and projects they want to assign to their students are able to spread the workload out in a way that is manageable for busy students with many time-commitments and multiple responsibilities.  From another point of view, with advance planning, busy teachers can build time into their schedules to assess projects and products in a balanced way.

· Developing a general year-long plan and sharing it with students and parents at the beginning of the year helps everyone involved to get an overview of the purpose of the lessons and their eventual outcome.

· Thematic and interdisciplinary instruction can take place if teachers plan the connections among genres and disciplines in advance.

A year-long course plan, or syllabus, can take many forms.  Ideally, the syllabus should fit the teacher’s own strengths and enthusiasms, as well as the students’ grade level and interests.  When a teacher plans instructional strategies and uses texts that he or she finds enjoyable and personally meaningful, it is far more likely that the teacher’s enthusiasm and desire to know more about these texts will transfer to the students. Some ways to focus a  syllabus are listed below.

· Thematic courses are based on big philosophical questions or important ideas and key concepts; planners of these courses typically group literary works around common themes rather than by kind or genre and provide grammar instruction through composition assignments.  

· Genre-based courses usually separate the genres (poetry, drama, non-fiction, essays, short fiction, the novel, and sub-genres such as detective fiction, science fiction, historical romance, etc.) and study each in isolation, focusing on the special characteristics of generic forms and periods.

· Chronologically-structured courses follow a nation or culture’s literature from its earliest works to its most recent.  Historical and biographical information is often integrated into the study of literature and language.

· Skills-based courses are based on techniques and practices that help students analyze texts and write with competence and insight. Using works from different genres, the teachers of these courses introduce their students to various interpretive strategies and encourage their students to practice different ways of finding meaning through analytical reading, writing, viewing, and speaking.

· Interdisciplinary courses integrate the liberal arts and/or the sciences in order to help students make connections among the various disciplines.

Other organizational principles exist on which to base a syllabus, but these are the most common.  


Creating a Skills-Based Plan

Very often, busy teachers begin planning a unit of study in a rush and base their planning on a literary work or product rather than on a Pre-AP skill or skills which are new to the students or in which the students need practice. For example, a tenth-grade teacher might see a new six-week period looming ahead and think, “I need to teach the novel A Separate Peace this six weeks.  What can I do with it?”  This approach to planning can lead the teacher to assign activities that assist the student in reading and understanding the novel, but do little to advance the Pre-AP skills that the vertical team concept is designed to put into place.  A more sensible and effective approach to planning a unit might be to choose the skill or skills that the students need to focus on and choose the texts and activities which most effectively allow the students to learn and practice those skills.  Planning skill-based lessons ensures that both the teacher and students are clear about what objectives are guiding the curriculum and what goals are implemented through the students’ study of literature and language.

A Guide for the First Six Weeks

The first six weeks is an ideal time to introduce the basic Pre-AP structure of analytical thinking.  Rather than addressing specific literary terminology or doing a long process paper, this might be the time to focus on the basics.  Activities based on helping students develop close reading skills, including annotation and highlighting, would be appropriate here, as would lessons structured around the analysis of poetry, short fiction, and essays.  Using these shorter pieces as models, the students can develop the basic analytical techniques of textual analysis, Pre-AP style.

 



Students who learn these basic terms and their interrelationships during the first part of the year will have a much easier time reading and writing analytically during the rest of the term.  Teachers of middle school students may want to introduce students to only two or three of the “big five” aspects of style and tone (imagery, diction, detail, point of view, and syntax); the important thing is that the student should 

· understand the concept thoroughly, 

· practice identifying and interpreting it using different types and genres of texts, 

· be conscious at all times of a link to meaning (theme), when identifying and analyzing any literary device or aspect of language.

In addition to a thorough introduction to or vigorous reinforcement of the “big picture” of literary analysis, Pre-AP students should begin the year with practice in writing and on the basic structures of rhetoric (persuasion/argumentation).  An emphasis on support of a thesis and on interpretation, evaluation, illustration, reflection, and analysis of factual statements is valuable to Pre-AP students of all ages.

Laying the Foundation:  

An example of a six-week unit using skill-based lesson planning

This plan is, of course, both ambitious and flexible.  It might be that because of interruptions or because one activity takes longer than planned, the teacher may choose to shift some activities to a later time or simply to omit or shorten them.  However, all of the activities and products are Pre-AP skill-focused, and the students are learning to use these skills to analyze various texts from a variety of genres.  This type of planning takes time but is well worth the effort in light of its rewards both to student and teacher.

Skills Focus (chosen from eighth grade skill progression charts)


Thematic Focus:  Conflict—Mind Games

This unit will focus on internal conflicts that can distort a person’s perception from “The Legend of Sleepy Hollow” to the works of Edgar Allan Poe where characters become so absorbed in their beliefs that they lose contact with reality.  Students will analyze the conflicts and better understand causes for misperception.  The following generalizations will be examined:

· Conflict may be internal or external.

· Conflict can be negative or positive.
· Conflict is inevitable.
· Conflict can result in growth and/or change.
Texts:  

Short Stories:

“The Legend of Sleepy Hollow” (Washington Irving)




“The Tell-Tale Heart” (Edgar Allan Poe)

Nonfiction:

“The Moth Essay” (Annie Dillard)

Poem:


“All But Blind” (Walter de la Mare)

Novel:


The Giver ( Lois Lowry)

Speech:

“The Origins of The Giver” (Lois Lowry)
Time Frame:  First Six Weeks

Week 1

· Students read the poem:  “All But Blind” 

· Class discussion:  What is the attitude of the poet?  What does he tell you about the difficulties of the animals?  Do you sympathize with or reject these attitudes?  Explain why.

· Class lecture:  Introduce “Mind Games” and generalizations from the introductory page.  Have students locate some of the generalizations in the poem.  Lead them through an identification of these themes throughout the six weeks period.

· Students read “The Moth Essay” and note the similar kinds of conflicts the author experiences except on a more psychological level.

· Students complete a vocabulary exercise to introduce them to complicated levels of vocabulary.

· Students identify and interpret symbols in the poem and in the non-fiction passage.  
· Another possibility would be for students to complete a KWL log (example follows) and for the students to see the depth that Dillard reaches. In this latter exercise, students will be able to see how a title or even a subject they know much about can easily change with one reading.
· Students rewrite one of the texts from a different point of view and write a reflective analysis of the effect of the shift in the point of view
· Students create analogies using Dillard’s struggles with writing as a subject 
Week 2

· Writing activity:  In an 8 to 12-sentence paragraph, students will describe the kind of conflict the author experiences in the passage “The Moth Essay.”  This is an excellent opportunity to reinforce both tone and syntax skills.

· Have students concentrate on keeping their own consistent tone just as Dillard does in her piece.  She does shift at times, but overall she has a confident and commanding tone to the essay.  

· Grammar instruction over loose and periodic sentences.

· Students should practice in class with periodic sentences and also complete their own for homework.  This is a good opportunity to study vocabulary and grammar together.

· Students could brainstorm a list of tone words and synonyms they could use in their own paper over the conflict. This type of writing also gives the students an opportunity to begin a literary analysis, for they are delving into the meaning and structure of the work.

· Find other writers or poets who have written poems about struggles and the games these struggles play on the mind.  Emily Dickinson is an excellent source, as are Robert Frost and Judith Ortiz Cofer.  Compare and contrast the struggles of these writers with the struggles Dillard faces.

Week 3

· Enrichment:  (Excerpt from The Poisonwood Bible by Barbara Kingsolver) Read the excerpt from the appendix and then use it as a tool to show conflict, growth and change, 

· This passage, as well as any other short story the students have read, can be used to reinforce the students’ knowledge of the critical attributes of the short story.  This piece is incredibly poetic but also quite realistic at times.  It can be used as an introduction to “The Tell Tale Heart” and “The  Legend of Sleepy Hollow.”

· Guided/Independent close reading—The beginning of the unit suggests a close reading of Annie Dillard’s “The Moth Essay.” After leading students through a section of the passage, teachers can use another paragraph of the essay to assess a student’s ability to read closely.  The passage is rich and easily readable for 8th graders as long as it is read in small chunks.

Week 4

· Students read “The Legend of Sleepy Hollow” by 

Washington Irving and annotate the critical aspects of a short story as they read.

· Teacher lectures over cumulative sentences.  Students identify cumulative sentences in the short story.

· Characterization Exercise: Students keep a list of adjectives that describe Ichabod Crane throughout the story.  The adjectives can be taken directly from the story or inferred by the student.  At the same time, students should keep a list of adverbs that describe his actions.  

· Mini-lesson over adjective and adverbs--This exercise can be turned into a paragraph about the character.  Students should remember what they learned in a previous lesson about maintaining a consistent tone.

· The students can illustrate what they believe Ichabod Crane looks like.  The students should pay close attention to their selection of adjectives and adverbs in the paragraph they wrote and make sure the illustration reflects their chosen modifiers.

· Follow up with same types of activities for “The Tell-Tale Heart.”

· Begin background lecture over The Giver.  Apply the same types of techniques used in the first 4 weeks of class:  close reading, vocabulary reinforcement, teaching of grammar through reading passages.

· Students should identify setting and character archetypes and keep a record of them.

· Students should paraphrase chapters as they read with succinct yet factual writing.

Week 5

· Creative Projects--The Giver lends itself to a large variety of activities for assessment. Following are two project options.

· Create a ceremony of “8” for your class.  Divide into groups and decide what jobs you will need in high school.  Who will be the Reminder?  Who can be the Cheerer?  Who can be the Organizer?  Who will be the Studier?  What other jobs will you class need as you make the transition to a new school?  

· Choose one of your family members to be a Giver and a Receiver.  Who would you choose and why?  You can write an essay explaining your choices.  You can make a poster for each person listing his or her “Giver” and “Receiver” qualities.  
Week 6
· Identify comparison/contrast essay critical attributes

· Students will write a comparison/contrast essay.  They should choose one grammatical element to proofread for and one stylistic element to revise. 
· Essay test:  (Teachers can formulate questions about character archetypes and setting archetypes for the mystery genre.  Questions could also center on motivation of characters and character description.) 

1. Describe how Ichabod Crane, in Washington Irving’s “The Legend of Sleepy Hollow,”  is an archetypal character, and compare him to other similar characters in other books you have read or films you have seen.

2. Explain what elements in Ichabod Crane’s personality motivate him on his search for the mysterious traveler?  Explain how his mind works and why he seems to be battling himself instead of the Headless Horseman.

3. Discuss how the narrator’s personality in Edgar Allan Poe’s “The Tell-Tale Heart” changes as the narrator nears the “sound.”  How did he act at the beginning?  How does his personality break down, and how does his breakdown progress to the point of showing his insanity in his situation?  Be sure to use specific examples from the story to create your answer and take care to stay away from summary of the story.  Explain why and how the breakdown happens.

4. In Edgar Allan Poe’s “The Tell-Tale Heart,” the setting plays an important role in the story.  Discuss how the setting is typical of the mystery genre, and discuss how the setting reflects the narrator’s personality, as well.  Be sure to use specific examples from the story to create your answer and take care to stay away from summary of the story.  Explain why and how the author creates this kind of setting.

This six-week unit is intended to comprise the first six weeks of the 8th grade skills-based syllabus included later in this volume. 


Establishing Challenging, Appropriate Expectations

How does a teacher strike the right balance between expecting too little of the students and expecting too much?  A wise Pre-AP teacher understands the difference between challenging students and overwhelming them.  At the same time, students and their parents are often reluctant to accept the idea that a high level of achievement requires effort and even struggle.

 Pre-AP classes should ideally embrace a wide variety of students who may be at different levels of achievement based on their motivation and maturity.  The fact that a seventh or eighth grade student has not achieved his or her full potential in class should not necessarily eliminate the student from the Pre-AP program. These students may decide later in their academic careers that they want the level of stimulation and challenge offered by the AP program. When that time comes, these students should be equipped with the skills that will allow them to be successful in Language and Literature AP classes.  However, the fact that students in Pre-AP classes may have different levels of motivation provides a challenge for the Pre-AP teacher.  Pre-AP classes should focus on student progress and on the development of competence.  Students move from their own academic levels to higher ones through the acquisition of analytical thinking skills. Often, students who have had little interest in working hard to achieve at a high level do so when exposed to “big ideas” and interesting concepts.  The Pre-AP classroom will be a nurturing environment for these students when engaging texts are available, when the teacher is a guide who sets up meaningful learning experiences, and when the students view the skill-based goals of the class as attainable and worthy of effort. When the skills themselves are the goals, it is easier for teachers to hold the students accountable for a high level of achievement.  Assessment using scoring guides or rubrics, with specific criteria linked to achievement, is a key component of such a classroom, as is skills-based planning.

Skills Based Syllabus

Eighth Grade Pre-AP

Background Information:  Galena Park Middle School, North Shore Middle School, and Woodland Acres Middle School all reside within the Galena Park Independent School District in different cities in suburban, East Harris County, Texas.  All three schools’ Pre-AP programs follow the same core curriculum with their own thematic additions.  The reason for the continuity is equity across a diverse district.

Objectives of the Course

 In the 8th grade, Pre-AP course students will write and read with a more critical eye than they have in the past one to two years of Pre-AP instruction.  The 8th grade year bridges the gap from middle school to high school in many areas of the U.S. and is, therefore, a pivotal year of instruction.  Students will increase the complexity of what they read and write as well as broaden their exposure to quality authors.

Close Reading

In the realm of close reading, 8th grade Pre-AP students will learn to see an author’s purpose and style by looking closely at:  

· imagery 

· details

· diction (denotation and connotation)

· symbols

· setting archetypes

· character and hero archetypes 

· point of view 

· theme 

The students will practice close reading and critical thinking skills through

· annotation of texts (close reading)

· making and solving increasingly complex analogies
As students delve into the complexities of texts they read and papers they write, they must also be cognizant of additional elements of rhetoric and fiction, such as:

· Freytag’s Pyramid (exposition, inciting incident, rising action, climax, falling action,and  denouement or resolution )

· Types of conflict (internal and external)

· Foreshadowing

· Flashback 

· Tone as determined through imagery, diction, and point of view

The following skills represent the highest level of comprehension related to close reading strategies.  As students master these skills, they become the readers and writers their teachers hope they can be.  Pre-AP eighth graders should be able to find examples of these literary forms and devices and, more importantly, be able to link them to tone and meaning (theme).

· irony (situational, dramatic, verbal)

· satire

· literary devices (figures of speech:  apostrophe, metaphor, synecdoche, metonymy; sound devices)

· allusion (myths/history)

With a firm foundational understanding of literary terminology in hand, students then move on to use these devices and forms in their own writing.  

Grammar

Pre-AP eighth graders will need to practice the following sentence types, becoming skillful at combining sentence elements in various ways.

· Simple, compound, complex, and compound-complex sentences (independent and dependent clauses; punctuation, esp. semicolon and comma, add colon, exclamation point, dash)

· Declarative, interrogative, imperative, exclamatory sentences and their relationship to purpose and rhetorical effect

· Loose/periodic sentence

· Cumulative sentence

They can also begin to use some rhetorical strategies to structure their sentences, strategies such as

· anaphora

· epistrophe

· asyndeton

· polysyndeton

· repetition

Finally, they must become proficient with the elements of effective composition.

· phrases (prepositional, infinitive, participial, appositive)

· subjective and objective use of pronouns

· subject/verb agreement

· direct and indirect objects

· predicate nominatives and adjectives

· punctuation 

· idioms

· independent and dependent clauses

Critical Thinking

Students should also practice the following kinds of critical thinking skills.

· analysis of audience and purpose

· analysis of logical fallacies 

· analysis of use of details

· drawing inferences
· other kinds of critical and analytical thinking
Composition

Pre-AP eighth graders will need to produce such refined techniques and products as:

· Introductions

· Use of evidence, facts, and quotes

· Writing interpretation, analysis, explanation, reflection, elaboration about facts, quotations, and evidence

· Topic sentences/ paragraph clinchers

· Thesis statements

· Longer essays

· Multiple revisions

· Integrate quotations

· Content revision

· Paraphrase

· Narration

· Description

· Exposition

· Persuasion in which they argue, request, or defend an assertion

· By mid-year, experimentation with original forms and structure 

· Analysis, not summary, of literature

· Persuasion and argument:  argue, request, defend, challenge, qualify)

· Analysis of and practice with basic rhetorical techniques in short prose passages and in poetry
· Development of student voice

· Timed writing—one-two pagers


Ongoing Assignments

· Students can keep a vocabulary notebook throughout the year and will add to it with each piece of reading covered in class.  The notebook can have two sections:  Vocabulary Discovered and Vocabulary Manipulated.  In the  “Discovered” section, students will record the vocabulary they encounter in the pieces they read.  In the section labeled “Vocabulary Manipulated,” the students can keep a list of words they look up on their own and then use in their own writing.

· Students can keep a writing folder and will chart their own progress with each paper they write, using self-assessments.

· Students can  keep a daily reading log and may read each day for pleasure in class.  There will be a writing activity tied to each day of reading.  The teacher may read with the students as well.

Students may keep a character/theme notebook of the major novels they read throughout the year.

· Conceptual Theme Rationale

Literacy involves the ability to analyze and respond, orally and in writing, to a variety of texts.  This course will give the students opportunities to explore conflict through different genres.  Students will first explore their own experiences and read autobiographical pieces where writers explore their personal conflicts.  By examining these pieces and the effect of conflict, students will learn how to cope with their own conflicts and see them as opportunities for growth.

First 6 Weeks--MIND GAMES
This unit will focus on internal conflicts that can distort a person’s perception from “The Legend of Sleepy Hollow” to the works of Edgar Allan Poe where characters become so absorbed in their beliefs that they lose contact with reality.  Students will analyze the conflicts and better understand causes for misperception.  


Short Stories:

“The Legend of Sleepy Hollow” (Washington Irving)




“The Tell-Tale Heart” (Edgar Allan Poe)

Nonfiction:

“The Moth Essay”(Annie Dillard)

Novel:


The Giver (Lois Lowry)
Speech:

“The Origins of The Giver (Lois Lowry)
Skills


Major Assignments

Essay test:  (Teachers can formulate questions about character archetypes and setting archetypes for the mystery genre.  Questions could also center on motivation of characters and character description.) 

· Describe how Ichabod Crane, in Washington Irving’s “The Legend of Sleepy Hollow,”  is an archetypal character, and compare him to other similar characters in other books you have read or films you have seen.

· Explain what elements in Ichabod Crane’s personality motivate him on his search for the mysterious traveler?  Explain how his mind works and why he seems to be battling himself instead of the Headless Horseman.

· Discuss how the narrator’s personality in Edgar Allan Poe’s “The Tell-Tale Heart” changes as the narrator nears the “sound.”  How did he act at the beginning?  How does his personality break down, and how does his breakdown progress to the point of showing his insanity in his situation?  Be sure to use specific examples from the story to create your answer and take care to stay away from summary of the story.  Explain why and how the breakdown happens.

· In Edgar Allan Poe’s “The Tell-Tale Heart,” the setting plays an important role in the story.  Discuss how the setting is typical of the mystery genre, and discuss how the setting reflects the narrator’s personality, as well.  Be sure to use specific examples from the story to create your answer and take care to stay away from summary of the story.  Explain why and how the author creates this kind of setting.

Guided/Independent Close Reading—The beginning of the unit suggests a close reading of Annie Dillard’s The Moth Essay.  After closely reading a section of the passage together as a class, read another paragraph of the essay to assess your ability of close reading.  

Creative Projects--The Giver lends itself to a large variety of activities for assessment. Following are two project options.

1. Create a ceremony of “8” for your class.  Divide into groups and decide what jobs you will need in high school.  Who will be the Reminder?  Who can be the Cheerer?  Who can be the Organizer?  Who will be the Studier?  What other jobs will you class need as you make the transition to a new school?  

· Write a job description for each role with specific requirements.  Think about GPA, about personalities (building on archetypes from last 6 weeks).

· Where will the ceremony take place?  Design a diorama of the arena and choose color based on their symbolic attributes.

· Who will attend the ceremony?  Who will comprise your council of Elders?

· Create a PowerPoint presentation of the selection process.  

2. Choose different family members to be a Giver and a Receiver.  Who would you choose and why?  Write an essay explaining your choices.  Make a poster for each person listing his or her “Giver” and “Receiver” qualities.  


The center of this unit is the reflection on childhood experiences and their relation to the universal experience of growing up.  Students will reflect on their own internal conflicts by analyzing a wide variety of writings by such authors as Sandra Cisneros, Russell Baker, and Langston Hughes.  From this study and reflection, students will obtain tools for dealing with personal conflict.  


Autobiographies:
(excerpt) A Summer Life (Gary Soto)




Deeds of Generosity (Russell Baker)

Poems:

“The Road Not Taken (Robert Frost)




“Salvation” (Langston Hughes)




“My Mother Pieced Quilts” (Teresa Paloma Acosta)

Short Story:

“Sucker” (Carson McCullers)




“Raymond’s Run (Toni Cade Bambara)

Skills


Major Assignments

Essay—Create a personal narrative that explores the writing process.  Study Gary Soto’s excerpt from the 1997 Free-Response section of the AP Language test.  Concentrate on making including transitions from one paragraph to the next.

Reading Log/Chart—Complete a Thematic Study Chart of at least three works studied.  List elements of the stories and poems that relate to the theme.  Identify the author’s style in each piece and write an evaluation of the theme as seen in the passages read during the six weeks.  (This can be an opportunity to begin instruction with correct MLA documentation style.)

Poster Project—Create a poster of “The Road Less Traveled” in modern times.  What would be on our roads now?  Would students be walking in the woods?  On a sidewalk?  Justify your choice in a paragraph on the back of the poster.

Poetry Analysis—After studying “My Mother Pieced Quilts” and covering all needed poetic topics in class, complete a poetry analysis. Choose another poem along the same theme of “Growing Up” and identify thematic elements then write your own “Growing Up” poem.  What do you remember from 5th and 6th grade that are good memories?  Is there a special teacher?

Third 6 Weeks--TAKING A STAND
This unit centers on internal and external conflicts as students examine literature from an American historical perspective.  The goal of this unit is for students to see that many Americans have taken stands on issues and have dealt with the conflicts that resulted.  Through reading works like “Man Without a Country” by E. E. Hale, students will discover that though taking a stand may seem easy, it often requires great courage.  


Short Story:

“Man Without A Country” – Edward Everett Hale

Poems:

“Paul Revere’s Ride” – Henry Wadsworth Longfellow




“O Captain, My Captain” – Walt Whitman




“The Highwayman” –Alfred Noyes

Nonfiction:

“The Bravery of Crispus Attucks” –




“Remember the Ladies” – John and Abigail Adams

Novel:


My Brother Sam is Dead – James L. and Christopher Collier

Skills



Major Assignments

TP-CASTT—Using the Vertical Teams Guide for English, introduce students to this method of analysis to help students understand poetry.  Have the students read through several poems and practice this technique with group members.  If necessary, use only part of this technique for each poem so as to limit the analysis to match the ability of group members.  For instance under Connotation, students might identify the line number containing the rhetorical device.

Historical Fiction Research—Using the novel taught this six weeks, give the students the opportunity to delve into the history of the Revolutionary War era using the character study of archetypes from the second six weeks, then building on the point of view terms studied this six weeks.  Ask students to research the Tory movement associated with Tim and Sam’s father.  Research King George III.  Look at the wording of the Declaration of Independence (An excellent resource for this project is American Scripture by Pauline Meier—it has copies of the Declaration with Jefferson’s revision marks in the margins.)  

Poetry Project—Have students choose a poet/poem and type a short poem of his or hers.  After they have the copy in front of them, they should choose a different subject than the original poet did and imitate the style and linguistic choices of that poet.  Students should try to use the same types of figurative language that the original author does.  It is not a crime to borrow a “word or two” from a poet as long as the student writers are changing the idea for their poems.  (Teachers can practice this as a class on the overhead first.  They can take students to a computer lab to include the technology element in the lesson plan.  Many online sites have incredible access to poetry on the web.  Teachers may want to ask their librarians to “Bookmark” them so that when the students enter the lab the sites are readily accessible.)

Fourth 6 Weeks--WHEN NATURE CALLS

This unit will explore the theme of conflict in nature through a variety of literature.  A study of Call of the Wild will require students to delve deeply into the internal conflicts when Buck, a domesticated dog thrust into a situation of unimaginable brutality, decides to return to his primitive roots for the sake of survival.  


Novels:

(Choose two)  Call of the Wild (Jack London), or




Going Through the Gate (Janet Anderson), or




House on Mango Street (Sandra Cisneros)

Short Story:

“The Interlopers” (Saki)




“Up the Slide (Jack London)

Non-Fiction:

“This We Know” (Chief Seattle)




“Saving the Wetlands (Barbara A. Lewis)

Poem:


“The Raven” (Edgar Allan Poe)




“Egrets” (Mary Oliver)




“The Fish” (Elizabeth Bishop)

Skills


Major Assignments

Essay Test—This essay can be a take-home essay and should be taken through several revisions.  As an assessment of Going Through the Gate by Janet Anderson, choose from the following two topics:

· In the novel Going Through the Gate by Janet Anderson, the author has made nature a character in and of itself.  It takes on human qualities and it has a “person-like” function.  In a well-developed essay, describe your own understanding of nature as a character.  Remember to consider characterization terms in your response:  static, dynamic, flat, round, psychological elements, and physical elements are just a few of the elements you may wish to include.

· Choose two of the characters and describe the animal they chose as their transformation. Compare the animals they chose to that which would have been your own choice for transformation.  You MUST choose one transformation that is SIMILAR to your own choice.  This will then be a comparison paper.

Venn Diagram:  Choose one of the pieces of nonfiction and one of the novels and create a Venn Diagram showing similarities and differences between them.  Refer to elements of fiction and nonfiction in your analysis.

Diction Chart:  Two of the poems the class has studied speak of birds, while the other discusses fish.  Analyze the diction the poets choose for the two different subjects and complete an analytical chart for the class which explains diction choices and other stylistic choices.

Fifth 6 Weeks--OVERCOMING ADVERSITY
This unit centers on the student’s ability to understand cultural struggle.  Students will read selected texts to explore conflict within various societies.  The goal of this study is for students to acknowledge and examine their own prejudices and to find ways to deal with social injustice.  Through reading works like Night by Elie Weisel, students view cultural differences as a source of strength rather than division. 


 Novels:

Night (Elie Weisel)




Scorpions (Walter Dean Myers)




The Outsiders (S. E. Hinton)

Nonfiction:

“Finishing School” (Maya Angelou) 




“Photograph of My Parents” (Maxine Hong Kingston)

Short Story:

“The Destructors”  (Graham Greene)

Skills


Major Assignments

Portfolio/Writing Folder—The collection of student work throughout the year is an integral part of learning.  Students will keep track of all the writing samples and essays, compile them in a folder, and complete an assessment of the writing.  This will allow writers to see their growth or regression.  Student writers may use some of the questions below in constructing their personal assessment.

· Rate each essay on a scale from 1 to 10 in the following categories:

· Effort

· Penmanship

· Grade Earned

· Ideas

· Grammar

· Choose two of the above categories and explain your ratings in a 
paragraph with an identifiable topic sentence.

· In a well-developed paragraph, explain any type of adversity you 
overcame in order to write one of your pieces.

· What was your most difficult writing task this year?  Explain to next 
year’s 8th graders how to make this task easier.

Conduct an interview for inquiry and research purposes; for example, interview parents about their family history as the Kingston piece suggests, or interview someone who has the type of job you would one day like to have.

Create a poster on one non-fiction author or a newspaper page over the author.  Include biographical information as well as historical events from periods surrounding their writing life.  Include titles of all works in correctly documented MLA format.

Research a neighborhood—write and produce a documentary film on its history, inhabitants, art and other cultural elements.  Choose either Angelou’s neighborhood or Kingston’s and write a compare/contrast essay about your neighborhood and theirs.

Sixth 6 Weeks--REFLECTION
The conclusion of the year’s study returns to reflection.  Students will examine the conflicts that the characters in their texts experience and compare them to their own.  The final readings will include autobiographical pieces where authors like Sandra Cisneros, Russell Baker, and Gary Soto have successfully dealt with their conflicts.  The students will draw conclusions about how conflict should be handled and what can be learned from it.


Autobiographies:
A Summer Life  (Gary Soto)

Poem:


“Frozen Ice”  (Andrei Voznesensky)




“Mushrooms” (Sylvia Plath)

Short Story:

“High School Graduation”  (Maya Angelou)

Speech:

“I Have a Dream”  (Martin Luther King, Jr.)

Novel:


Fahrenheit 451 (Ray Bradbury)

Skills


Major Assignments

 Debate—Stage a debate over the actions of Guy Montag.  Is he just in his actions?  What would you have done as a “fireman” in this science fiction setting?  Divide the class into two sides:  pro and con.  

Create a persuasive dialectical journal over “I Have A Dream.”  Identify the persuasive elements and discuss what effect the techniques have on a reader.

Read short selections of literary criticism about Fahrenheit 451, answering teacher-directed, focused questions of the criticism.  Practice correct MLA documentation of the criticism article and write a précis of the information.

Find passages from A Summer Life that reflect a certain tone.  Choose and discuss synonyms for that tone and discuss which synonym is most suitable.

Appendix of Passages

KWL Log

What do I Know, Want to Know, What have I Learned

· As you fill in this chart, think about the first column.  What do you know about the subject?  Try to brainstorm as much as possible about the idea or item listed.  You can use just fragments and phrases.

· The second column asks you to go a step further and think of the subject as a tool for future learning.  What else would you like to know about this subject?

· The last column is an assessment of your close reading.  What have you learned that differs from the first column?

	Know
	Want to Know
	What have I learned

	Moths


	
	

	Writing


	
	

	Personal Dreams


	
	


Kingsolver, Barbara.  The Poisonwood Bible.  New York:  Harper/Collins, 1998. 87-88.

“Once every few years, even now, I catch the scent of Africa.  It makes me want to keen (lament, grieve) sing, clap up thunder, lie down at the foot of a tree and let the worms take whatever of me they can still use.

I find it impossible to bear.

Ripe fruits, acrid sweat, urine, flowers, dark spices, and other things I’ve never even seen—I can’t say what goes into the composition, or why it rises up to confront me as I round some corner hastily, unsuspecting.  It has found me here on this island, in our little town, in a back alley where sleek boys smoke in a stairwell amidst the day’s collected refuse.  A few years back, it found me on the Gulf Coast of Mississippi, where I’d returned for a family funeral:  Africa rose up to seize me as I walked on a pier past a huddle of turtle-headed old fishermen, their bait buckets set around them like a banquet.  Once I merely walked out of the library in Atlanta and there it was, that scent knocking me down, for no reason I can understand.  The sensation rises up from inside me and I know you’re still here, holding sway (command; authority).  You’ve played some trick on the dividing of my cells so my body can never be free of the small parts of Africa it consumed.  Africa, where one of my children remains in the dank red earth.  It’s the scent of accusation.  It seems I only know myself, anymore by your attendance in my soul.


I could have been a different mother, you’ll say.  Could have straightened up and seen what was coming, for it was thick in the air all around us.  It was the very odor of market day in Kilanga.  Every fifth day was a market day—not the seventh, or the thirteenth, nothing you could give a name like “Saturday,” or “The First of the Month,” but every thumb if you kept the days in your hand.  It make no sense at all, and then finally all the sense in the world, once you understand that keeping things in your hand is exactly how it is done in the Congo.  From everywhere within walking distance, every fifth day, people with hands full or empty appeared in our village to saunter and haggle their way up and down the long rows where women laid out produce on mats on the ground.  The vendor ladies squatted, scowling, resting their chins on their crossed arms, behind fortresses of stacked kola nuts, bundles of fragrant sticks, piles of charcoal, salvaged bottles and cans, or displays of dried animal parts.  They grumbled continually as they built and rebuilt with leathery, deliberate hands their pyramids of mottled greenish oranges and mangoes and curved embankments of hard green bananas.  I took a deep breath and told myself that a woman anywhere on earth can understand another woman on a market day.  Yet my eye could not decipher those vendors:  they wrapped their heads in bright-colored cloths as cheerful as a party, but faced the world with permanent vile frowns.  They slung back their heads in slit-eyed boredom while they did each other’s hair into starbursts of astonished spikes.  However I might pretend I was their neighbor, they knew better.  I was pale and wide-eyed as a fish.  A fish in the dust of the marketplace, trying to swim, while all the other women calmly breathed in that atmosphere of overripe fruit, dried meat, sweat, and spices, infusing their lives with the power I feared.”

First Six Weeks


Manipulation of devices to discern meaning


Continued study of theme related to the meaning of a work


Identification of grammatical structures in reading and writing





Brief Overview of Each Six Weeks





First Six Weeks	


Manipulation of devices to discern meaning


Continued study of theme related to the meaning of a work


Identification of grammatical structures in reading and writing 





Second Six Weeks


Develop and hone an individual writing style


Identify short story critical attributes


Close reading of a creative non-fiction text


Thematic introduction and practice in identification of thematic elements





Third Six Weeks


Identify rhetorical devices in a variety of passages


Develop voice and style in individual poetic techniques


Identify and manipulate elements of historical fiction in creative projects





Fourth Six Weeks


Analyze the role nature plays in literature


Reinforce theme through creative writing


Create writing portfolio of work





Fifth Six Weeks


Develop research plan for six weeks


Use MLA documentation to record sources


Connect novels studied to current events





Sixth Six Weeks


Combine literature studied under discernible theme


Identify extreme elements in literature


Prepare high school entrance letter














Second Six Weeks	


Develop and hone an individual writing style


Identify short story critical attributes


Close reading of a creative non-fiction text


Thematic introduction and practice in identification of thematic elements





The school year is a blank canvas, awaiting the hand, skill, and brain of the teacher-planner; the task of structuring, sequencing, and integrating literature and language tasks which will effectively develop pre-AP skills in middle and high school learners is both a daunting and a thrilling prospect. 








The fact that a seventh or eighth grade student has not achieved his full potential in class should not necessarily eliminate him or her from the Pre-AP program. These students may decide later in their academic careers that they want the level of stimulation and challenge offered by the AP program. When that time comes, these students should be equipped with the skills that will allow them to be successful in Language and Literature AP classes.








Students move from their own academic levels to higher ones through the acquisition of analytical thinking skills, and, often, students who have had little interest in working hard to achieve at a high level do so when exposed to “big ideas” and interesting concepts.





STYLE





TONE





THEME





IMAGERY





DICTION





POINT OF VIEW





SYNTAX





DETAIL





It is possible to structure a course in any of the above ways, or in a different way, and have it be a successful Pre-AP course.  As long as the students learn Pre-AP skills and strategies, any of the syllabi above can prepare them to be successful students in Advanced Placement Language and Literature courses.





Close Reading 





Symbols





Increasingly complex analogies





Setting archetypes





Character archetypes, add hero archetypes








Composition





Paraphrase





Analysis, not summary, of literature





Writing, interpretation, analysis,  explanation, reflection, elaboration about facts quotations and evidence.





Grammar





Loose/periodic sentence





Cumulative sentence








Short Story


Characters


Setting


Plot


Theme


Point of View





Grammar


Loose/periodic sentence


Cumulative sentence





Third Six Weeks


Identify rhetorical devices in a variety of passages


Develop voice and style in individual poetic techniques


Identify and manipulate elements of historical fiction in creative projects





Fourth Six Weeks


Analyze the role nature plays in literature


Reinforce theme through creative writing


Create writing portfolio of work





Fifth Six Weeks


Develop research plan for six weeks


Use MLA documentation to record sources


Connect novels studied to current events





Sixth Six Weeks


Combine literature studied under discernible theme


Identify extreme elements in literature


Prepare high school entrance letter





Close Reading


Symbols


Increasingly complex analogies


Setting archetypes


Character archetypes and add her archetypes











Composition


Paraphrase


analysis, not summary of literature


writing, interpretation, analysis, explanation, reflection, elaboration, about facts, quotations and evidence.





Close Reading


imagery


details


diction (denotation and connotation)


annotation of texts


Freytag’s Pyramid


types of conflict (internal and external)





Grammar


simple. compound, complex, compound-complex sentences (independent and dependent clauses)


analyze sentence style and the relationship to purpose and rhetorical effect





Composition


thesis statements


multiple revisions


topic sentences/paragraph clinchers


development of student voice





Close Reading





point of view 


theme





Grammar


simple, compound, complex, compound-complex sentences


use of detail


inferences


analysis of audience and purpose





Composition


By mid-year, experimentation with original forms and structures


Narration, description, exposition, and persuasion





Close Reading


Irony (situational, dramatic, verbal)


Satire


Tone as determined through imagery, diction, and point of view





Grammar


Analyze and practice basic rhetorical techniques in short prose passages and in poetry





Composition





Content revision


Multiple revisions


Integrate quotations








Close Reading





Satire


Literary terms:  figures of speech, apostrophe, metaphor, synecdoche, metonymy, and link the sound devices to meaning.


Allusions


Analysis of use of detail











Grammar





Simple, compound, complex, compound-complex sentences





Composition





Thesis statements


Multiple revisions


Topic sentences/ paragraph clinchers








Close Reading





foreshadowing


flashback








Grammar





infinitive phrases and prepositional phrases; verbals








Writing


use of evidence, facts, and quotes


multiple revisions


integrate quotations


timed writings—one to two pages


persuasion and argument:  argue, request, defend, challenge, qualify





Second 6 Weeks--GROWING UP











